Consistent and cooperative actions are key elements
for effective bullying prevention and intervention.
The ViSC Social Competence Program fosters a
school development process and offers training to
work against violence.
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the implementation and evaluation of the ViSC Social Competence Program was funded between 2008 and 2011 by the Austrian
federal Ministry for Education.
Research activities on the topic of violence prevention in Austrian schools were initiated in the mid-1990s.1 In 2003, a national
report summarizing existing initiatives to prevent violence and
bullying in Austrian schools showed that they were neither evidence based nor successful.2 Several initiatives had been undertaken by teachers in Austrian schools, but they did not meet
scientiﬁc quality standards, and as a result, these uncoordinated
efforts were highly ineffective.
At the beginning of 2007, as a result of a quick succession of
several spectacular events in schools and the ensuing public discussion on the high rates of bullying among Austrian youth, the Austrian Federal Ministry for Education commissioned researchers to
develop a national strategy for violence prevention in the Austrian
public school system.3 The goal was to develop a procedure that
had the following components: (a) making bullying prevention a
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common goal of as many stakeholder groups as possible in Austria,
(b) learning from research and international examples, and (c)
applying evidence-based programs in Austrian schools.
The national strategy, Together Against Violence, covered six
activity domains:
1.
2.
3.
4.
5.
6.

Policy and advocacy
Information and public relations
Networking and cooperation
Knowledge transfer and education
Prevention and intervention
Evaluation and research

In 2008, the national strategy became part of the coalition
agreement between the two governing parties and has been
extended and ﬁnancially supported until 2013. Examples of activities within the national strategy were the development of a
national home page, the organization of annual conferences for
stakeholder groups, the development of an online self-evaluation
tool for schools, and the implementation and evaluation of the
ViSC program.4

Goals and target groups of the ViSC program
In accordance with the Austrian national strategy, the main goal of
the ViSC program is to reduce aggressive behavior and bullying
and foster social and intercultural competencies in schools. The
ViSC program is a primary preventive program designed for secondary schools. In Austria, secondary schools serve grades 5 to 8,
with students aged eleven to fifteen years. The ViSC program
intends to install the mission of the national strategy, Together
Against Violence, as a commonly shared principle in schools,
approaches the school as a whole, and uses a systemic perspective.
The prevention of aggression and bullying is deﬁned as a school
development task, and the initial implementation of the program
lasts one school year. During the first semester, the program
covers interventive and preventive measures at the school, and
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teachers are the primary target group (see Table 6.1). Preventive
measures at the class level are introduced to the teachers during
the second semester. During this semester, the target groups are
both teachers and students.

Bridging research and practice
To foster sustainable knowledge transfer between research and
practice, a cascaded train-the-trainer model has been developed
and applied: scientists train ViSC coaches (who are called multipliers), multipliers train teachers, and teachers train their students.
A ViSC course for training multipliers was offered at the University of Vienna for three consecutive years. Each course consisted of three face-to-face workshops held at the University of
Vienna within one academic year (between September and June)
and the simultaneous implementation of the ViSC program in one
school during the same time span (for details, see Table 6.1). The
ViSC coaches were recruited by the Austrian Federal Ministry of
Education through ofﬁcial invitation letters that were sent to all
rectors (top administrators) of the teaching universities and the
heads of the school psychology services in Austria. The idea was to
train permanent staff working at the teaching universities or in the
school psychology services to enable sustainable knowledge transfer between research and practice.
The ViSC courses aimed at providing ViSC coaches with stateof-the art knowledge about bullying research, introducing them to
the philosophy and the tools of the ViSC program, and offering
them detailed instructions on how best to implement the ViSC
program in schools. The implementation in schools consisted of
three informative meetings during pedagogical conferences: two
in-school training sessions and several individual or small group
coaching sessions (for details, see Table 6.1). All materials necessary for these training sessions (for example, worksheets and
guidelines) were provided to the ViSC coaches during the ViSC
course and by an online-learning platform. There was no cost to
attending the ViSC course at the University of Vienna, and the
new directions for youth development • DOI: 10.1002/yd
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Table 6.1. The ViSC course for ViSC coaches
Month

Activity

September

Two-day workshop
at the University
of Vienna

September

First pedagogical
conference in the
school
In-school training

September–
October

October–
February

Coaching of the
school team

February

Second pedagogical
conference in the
school

February

Two-day workshop
at the University
of Vienna

February–
March

In-school training

March–June

Class and school
team coaching

June

One-day workshop
at the University
of Vienna
Third pedagogical
conference in the
school

June

Content
State-of-the-art knowledge about
bullying research
Knowledge about standards of
evidence
Overview of the ViSC program
Detailed instructions on how to
implement the program at the
school level
General information about the
program to all teachers
Deﬁnition and recognition of the
problem
Tackling acute cases
How best to implement preventive
measures at the school level
How to engage as many people as
possible in the school
How to involve parents
Reﬂection about the
implementation process at school
level and how best to continue
the activities
Reﬂection on the implementation
processes in the schools and the
professional role of ViSC coaches
Detailed instructions on how to
implement the program at the
class level
Continuation of implementation at
the school level
Preventive measures at the class
level: Content and
implementation of the class
project
How to continue activities at the
school level
How best to implement the units of
the class project
Reﬂection on the implementation
processes in the schools and the
professional role as a ViSC coach
Reﬂection on implementation of
the program and how best to
continue the activities in the next
school year without the ViSC
coach
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ViSC coaches received the standard salary usually paid by teaching
universities for in-school teacher training.

The implementation process in the schools
The main goal during the program implementation is to create a
school development process during which as many teachers as possible are committed to work together against violence. The ViSC
program aims to foster shared responsibility among teachers, which
in turn implies that as many teachers as possible in the school have
worked out a common understanding of the problem, agreed on
procedures for tackling acute cases, and jointly implement preventive measures at the school and class levels. The theory behind this
approach is that bullying is promoted in an environment in which
the problem is not taken seriously or is overlooked and that bullying
can be stopped in an environment in which there is a consensus that
such behavior will not be tolerated.
The ViSC coach has a central role during this process. This
person is an expert who provides state-of-the-art knowledge and
introduces speciﬁc procedures for how best to tackle the problem
and implement preventive measures at the school and class levels.
This person is also a coach who must be able to integrate the existing expertise of the teachers in order to commit and empower as
many of them as possible. The ability of the ViSC coach to foster
ownership of the program by the school staff is considered central
to a sustainable school development process. Besides the implementation of this philosophy of the program, the ViSC coach also
offers many practical tools during the in-school training for the
teachers.

The teacher training
Two in-school teacher trainings are offered (see Table 6.1). During
the first session, which is offered at the beginning of the first
semester, teachers are trained on how to recognize bullying, how
to tackle acute bullying cases, and how to implement preventive
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measures at the school level. In accordance with the philosophy of
the program, the training contains many interactive elements to
foster the development of a commonly shared perspective among
as many teachers as possible.
In accordance with the training goals, the first in-school
training is divided into three parts.
Definition and recognition of the problem
To provide an overview of the understanding of violence, aggression, and bullying versus teachers’ social and intercultural competence, the ViSC coach prompts a brainstorming discussion. The
goal is to collect ideas without judging them as right or wrong.
During the discussion, it becomes clear whether there are contradictory opinions among the teachers and whether and to what
extent teachers have already worked on these issues. Next, the
coach introduces the scientiﬁc perspective by discussing the broad
deﬁnition of violence from the World Health Organization and
the much narrower deﬁnition of bullying.5 The scientiﬁc deﬁnitions of social competence are also discussed.6 By acknowledging
the previous knowledge of the teachers, the ViSC coach leads
them to the insight that it is very helpful for prevention and intervention to have a common understanding of the problem and that
bullying is a serious issue that needs to be tackled.
The teachers next work in small groups and analyze hypothetical cases. The goal is to discuss how to detect bullying and how to
differentiate it from reactive aggression, rejection, shyness, or voluntary solitude. These discussions usually reveal that it is not
always easy to detect bullying and that it is very helpful that teachers work together to get the information needed.
Tackling acute bullying cases
It is very important for both intervention and prevention that the
teachers follow a common procedure in addressing acute bullying
cases. Based on the work of Roland and Vaaland and in line with
their suggestions, a best practice procedure is introduced to the
teachers.7 To tackle a bullying case, the teachers need to talk with
new directions for youth development • DOI: 10.1002/yd
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the victimized student ﬁrst. Second, they need to talk with the bullying students by clearly stating that this behavior is wrong and
needs to be stopped immediately. These conversations need to be
ﬁrm but respectful. If a group of students has bullied another student,
the conversations need to be conducted in such a way as to weaken
the social bonds of the bullying students. Third, it is necessary to
inform the parents. The teachers are provided with a detailed
manual including examples of sentences for how to conduct these
conversations. Extending the work from Roland and Vaaland, the
manual also covers example conversations with students who both
bully others and are victimized by others and their parents.
Preventive measures on the school level
Even before participating in the ViSC program, many schools have
already implemented some preventive measures. The ViSC coach
aims to integrate these existing measures in a common schoolwide
approach to prevent violence. For instance, some schools have
already implemented peer education approaches that are suitable
complementary methods to the ViSC program. Some teachers are
experts in peer mediation techniques; these are not suitable for
tackling bullying cases, but they can be integrated in a schoolwide
approach to solving conﬂicts between parties of equal strength.
The task of the ViSC coach is to clarify which method is suitable for which goals. The coach aims to commit teachers to tackling acute bullying cases according to the guidelines presented in
the manual and works on an agreement that clariﬁes who will be
responsible for conducting these conversations. The teachers who
are willing to coordinate the activities at the school level are nominated to be part of the school team. These teachers also prepare
information sheets about the ViSC program for students and parents. Finally, the ViSC coach works on an agreement as to how
best to implement a ViSC class project during the second semester.
It needs to be clariﬁed which classes will participate in the class
project, which teachers will implement it, and how the teaching
units needed for the class project can best be integrated in the curriculum of these classes.
new directions for youth development • DOI: 10.1002/yd
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The second in-school teacher training is offered at the beginning of the second semester. Its main goal is to introduce the philosophy and materials of the ViSC class project to all teachers to
enable them to implement it in their classes. This training also
contains many interactive elements like role plays and interactive
games because it is intended that teachers apply some of these
methods in their classes when they implement the class project.

The class project
The class project aims to empower students to take responsibility
for what happens in their class. The project is divided into two
parts. During units 1 to 8, the students work together to ﬁnd ways
to prevent aggressive behavior in their class. During units 9 to 13,
the students work together to achieve a positive, common goal (for
details see Table 6.2).
Thus, the class project is not an antibullying program in a narrow sense. Instead, the goal is to train a broad spectrum of competencies considered important for the development of social and
intercultural competencies (see also Table 6.2). The idea behind
this approach is that different students need to learn different
competencies. In many classes, a rather large group of students
neither feels responsible for what happens around them nor intervenes in critical situations.8 Therefore, all students are trained to
feel responsible when something negative is going on and to react
in a way that is likely to improve the situation. Second, in lower
secondary school, there is still a group of preadolescents who are
not able to manage their negative emotions in a nonaggressive
way.9 Therefore, all students are trained to recognize their own
emotions and the emotions of others and to cope with these emotions in a positive, nonaggressive way. Third, it is necessary to
empower students who might be victimized easily because they
often invite attacks with their nonassertive behavior.10 Thus, all
students are trained how best to react when others are picking on
them. The class project does not include units to directly change
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Table 6.2. The ViSC class project
Unit
Unit 1
Unit 2
Unit 3
Unit 4
Units 5–6
Units 7–8
Unit 9

Units 10–13

Content
What is the class project, and why are we participating?
Why are rules important in our lives, and what rules do
we want in our class?
How can we recognize critical social situations, and what
can we do to help improve the situation?
How can we recognize the emotions of others, and what
can we do to help them feel better?
How can we recognize our own emotions, and what can
we do to cope with them to feel better?
What can we do if we are treated in a mean and unfair
way by others? What is the best thing to do in such
situations, and why?
What can we do if we don’t understand the behavior of
our classmates who come from another country? What
is the best thing to do in such situations, and why?
What have we learned during the project so far, and what
do we want to learn in the remaining units?
Which common activity do we want to carry out during
our project day? How can we plan and organize the
common activity in a way that every classmate is able to
make a valuable contribution?
Carrying out the common activity by creating a process
that leads to the experience of a common success.

the behavior of bullying students; instead the class project aims to
create an environment in which it is less likely that bullying will
occur.
To train these competencies, concrete materials are provided in
the manual. Each unit is designed for a two-hour lesson and consists of worksheets for individual students, sheets for small group
work, summary sheets, and a detailed implementation plan. The
task of the teacher is to lead the class and work with the materials
provided in the manual. The units are designed to foster exchange
and discussions among the students. The teacher is encouraged to
use interactive games, role plays, and other interactive pedagogical
methods that were demonstrated to them during the second
in-school teacher training and explained in the manual.
During unit 9, the focus of the class project changes. Whereas
the students worked on hypothetical situations and prepared matenew directions for youth development • DOI: 10.1002/yd
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rials during units 1 to 8, now they take responsibility for the
remaining units. To transfer the social competencies into real life,
the class is assigned to ﬁnd a common, positive, and realistic activity that can be carried out together during a project day. The role
of the teacher is to create a group process that enables cooperative
learning and the experience of a common success. Thus, the
teacher helps the students ﬁnd a cooperative structure and supervises them as they plan and carry out the activity. A huge variety of
activities has been carried out during ViSC project days. Some
classes produced photos, short ﬁlms, songs, or newspapers. Others
conducted interviews with students in other classes, people on the
street, and local politicians and asked them about their contribution to preventing violence. Still others organized parents’ meetings during which they wrote a performance to demonstrate what
they had learned during the class project.
To summarize, the theoretical idea is that aggressive behavior is
less likely to occur in an encouraging, structured, and friendly
environment where students are able to feel part of a group and
are able to create common successes.

Evaluation studies of the class project
In a pilot phase, the ViSC class project has been implemented four
times, and program evaluations have confirmed encouraging
short-term results.11 However, the evaluations also demonstrated
that the class project was not effective to prevent aggressive behavior in the long run. Therefore, the evaluation results were used to
improve the structure and materials of the ViSC class project and
to develop the final ViSC program, which also covers teacher
training, measures at the school level, and actions to take.

Large-scale evaluation of the ViSC school program
Between May 2009 and December 2010, a large-scale evaluation
study was conducted. It was possible to realize a randomized
intervention-control group design and to collect data from 2,042
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students on four occasions.12 Furthermore, 338 teachers participated in a survey at pretest and posttest.13
Yanagida and colleagues investigated the short-term effectiveness (pre- and post test) of the program with respect to aggressive
behavior and victimization.14 For this study, three self-report scales
to measure aggressive behavior and three self-report scales to measure victimization were used. A multiple group latent change score
(LCS) model to compare the control and intervention group was
applied.15 Gender and age were included as covariates to control
for baseline and intervention effects. The multiple group LCS
model imposing strict measurement invariance ﬁt the data well:
χ² (181) = 544.065, p < 0.01, CFI = .922, RMSEA = .044. Results
showed that the latent mean of the aggression change score in the
intervention group differed signiﬁcantly from 0 (M = −0.23, p =
.013), indicating a decline in aggressive behavior. For victimization, however, the latent mean of the change factor was not signiﬁcantly different from 0 (M = −0.16, p = .108). Age did not have any
effects on aggression and victimization; boys scored higher in
aggression at time 1 and had a lower decrease over time. In accordance with the main goals of the ViSC program, aggression could
be reduced in participating students.
Burger and colleagues investigated whether teachers used
different strategies to tackle bullying cases before and after the
program. 16 Data was collected using the Handling Bullying
Questionnaire (HBQ) to evaluate the effectiveness of the program
regarding the strategy use of teachers.17 Results showed that teachers who participated in the program used more nonpunitive strategies to work with the bullies and more strategies to support victims
compared with teachers who did not participate in the program.18
However, investigating goal attainment is only the ﬁrst step in
the research program. Future studies will investigate the theoretical model and underlying mechanisms of the intervention effects
in depth. Furthermore, subgroups of students (such as onlookers,
bullies, victims, and bully-victims) will be the focus of further analyses. Because follow-up data were collected, additional longitudinal analyses will be conducted.
new directions for youth development • DOI: 10.1002/yd

82

EVIDENCE-BASED BULLYING PREVENTION PROGRAMS

Notes
1 . S i n g e r, M . , & S p i e l , C . ( 1 9 9 8 ) . E r p r o b u n g e i n e s A n t i Aggressionsprogramms an österreichischen Schulen—Erste Ergebnisse
[Establishing a program against violence in Austrian schools: First results]. In
J. Glück, O. Vitouch, M. Jirasko, & B. Rollett (Eds.), Perspektiven psychologischer Forschung in Österreich (Vol. 2, pp. 223–226). Vienna, Austria: WUV;
Robier, C., & Spiel, C. (1998). Aggressionsbekämpfung in Hauptschulen:
Zum Einﬂuss von Angst und Gewalt im Fernsehen [Tackling aggression in
general secondary schools: The inﬂuence of anxiety and violence on TV]. In
J. Glück, O. Vitouch, M. Jirasko, & B. Rollett (Eds.), Perspektiven psychologischer Forschung in Österreich (Vol. 2, pp. 227–230). Vienna, Austria: WUV.
2. Atria, M., & Spiel, C. (2003). The Austrian situation: Many initiatives
against violence, few evaluations. In P. K. Smith (Ed.), Violence in schools: The
response in Europe (pp. 83–99). London: Routledge Falmer.
3. Craig, W., & Harel, Y. (2004). Bullying, physical ﬁghting and victimization. In C. Currie (Ed.), Health behaviour in school-aged children: A WHO
cross national study (pp. 133–144). Geneva: World Health Organization;
Currie, C., Roberts, C., Morgan, A., Smith, R., Settertobulte, W., Samdal,
O., & Barnekow, V. (2004). Young people’s health in context. Health Behaviour
in School-Aged Children (HBSC) study: International report from the 2001/2002
survey. Geneva: World Health Organization; Spiel, C. & Strohmeier, D.
(2012). Evidence-based practice and policy: When researchers, policy makers, and practitioners learn how to work together. European Journal of
Developmental Psychology, 9, 150–162; Spiel, C., & Strohmeier, D. (2011).
National strategy for violence prevention in the Austrian public school system: Development and implementation. International Journal of Behavioral
Development, 35, 412–418; Spiel, C., & Strohmeier, D. (2007). Generalstrategie zur Gewaltprävention an österreichischen Schulen und Kindergärten
“Gemeinsam gegen Gewalt” [General strategy for violence prevention in
Austrian schools and kindergartens “Together against violence”]. Report to
the Federal Ministry of Education, Arts, and Cultural Affairs. Vienna,
Austria: University of Vienna.
4. Spiel, C., Strohmeier, D., Schultes, M. T., & Burger, C. (2011). Nachhaltigkeit von Gewaltprävention in Schulen: Erstellung und Erprobung eines
Selbstevaluationsinstruments [Sustainable violence prevention in schools: Development and evaluation of a self evaluation tool for schools]. Report to the
Federal Ministry of Education, Arts, and Cultural Affairs. Vienna, Austria:
University of Vienna; Atria, M., & Spiel, C. (2007). The Viennese Social
Competence (ViSC) training for students: Program and evaluation. In J. E.
Zins, M. J. Elias, & C. A. Maher (Eds.), Bullying, victimization and peer harassment: A handbook of prevention and intervention (pp. 179–198). New York, NY:
Haworth Press; Strohmeier, D., Atria, M., & Spiel, C. (2008). WiSK: Ein
ganzheitliches Schulprogramm zur Förderung sozialer Kompetenz und
Prävention aggressiven Verhaltens [ViSC: A whole school policy program to
promote social competence and prevent aggressive behavior]. In T. Malti &
S. Perren (Eds.), Soziale Kompetenzen bei Kindern und Jugendlichen (pp. 214–
230). Stuttgart: Kohlhammer.
new directions for youth development • DOI: 10.1002/yd

VISC SOCIAL COMPETENCE PROGRAM

83

5. Krug, E. G., Dahlberg, L. L., Mercy, J. A., Zwi, A. B., & Lozano, R.
(2002). World report on violence and health. Geneva: World Health Organization; Olweus, D. (1978). Aggression in the schools: Bullies and whipping boys.
Washington, DC: Hemisphere Press; Olweus, D. (1993). Bullying at school:
What we know and what we can do. Oxford: Blackwell; Roland, E. (1989). A
system oriented strategy against bullying. In E. Roland & E. Munthe (Eds.),
Bullying: An international perspective. London: David Fulton.
6. Rose-Krasnor, L. (1997). The nature of social competence: A theoretical review. Social Development, 6, 111–135; Rubin, K. H., & Rose-Krasnor, L.
(1992). Interpersonal problem solving. In V. B. Van Hasset & M. Hersen
(Eds.), Handbook of social development (pp. 283–323). New York, NY:
Plenum.
7. Roland, E., & Vaaland, G. (2006). ZERO teacher´s guide to the Zero AntiBullying Programme. Stavanger: Centre for Behavioural Research, University
of Stavanger.
8. Craig, W., Pepler, D., & Atlas, R. (2000). Observations of bullying in
the playground and in the classroom. School Psychology International, 21, 22–36;
O’Connel, P., Pepler, D., & Craig, W. M. (1999). Peer involvement in bullying: Insights and challenges for intervention. Journal of Adolescence, 22,
437–452.
9. Roland, E., & Idsøe, T. (2001). Aggression and bullying. Aggressive
Behavior, 27, 446–462; Salmivalli, C., & Nieminen, E. (2002). Proactive and
reactive aggression among school bullies, victims, and bully-victims. Aggressive Behavior, 28, 30–44.
10. Veenstra, R., Lindenberg, S., Zijlstra, B.J.H., De Winter, A. F., Verhulst, F. C., & Ormel, J. (2007). The dyadic nature of bullying and victimization: Testing a dual-perspective theory. Child Development, 78(6), 1843–1854.
11. Atria, M., & Spiel, C. (2007). The Viennese Social Competence (ViSC)
training for students: Program and evaluation. In J. E. Zins, M. J. Elias, &
C. A. Maher (Eds.), Bullying,victimization and peer harassment: A handbook of
prevention and intervention (pp. 179–198). New York: The Haworth Press;
Gollwitzer, M. (2005). Könnten Anti-Aggressions-Trainings in der Schule
wirksamer sein, wenn sie weniger standardisiert wären? In A. Ittel & M. v
Salisch (Eds.), Lästern, Lügen, Leiden lassen: Aggressives Verhalten von Kindern
und Jugendlichen (pp. 276–312). Stuttgart: Kohlhammer; Gollwitzer, M.,
Banse, R., Eisenbach, K., & Naumann, E. (2007). Effectiveness of the Vienna
social competence training on implicit and explicit aggression. Evidence from
an Aggressiveness IAT. European Journal of Psychological Assessment, 23, 150–
156; Gollwitzer, M., Eisenbach, K., Atria, M., Strohmeier, D., & Banse, R.
(2006). Evaluation of aggression-reducing effects of the “Viennese Social
Competence Training.” Swiss Journal of Psychology, 65(2), 125–135.
12. Spiel, C., Strohmeier, D., Schiller, E. M., Stefanek, E., Schultes, M. T.,
Hoffmann, C., Yanagida, T., . . . Pollhammer, B. (2011). WiSK Programm:
Förderung sozialer und interkultureller Kompetenzen in der Schule. WiSK
Evaluationsstudie: Abschlussbericht [ViSC social competence program. Evaluation study: Final report]. Report to the Federal Ministry of Education, Arts,
and Cultural Affairs. Vienna, Austria: University of Vienna.
new directions for youth development • DOI: 10.1002/yd

84

EVIDENCE-BASED BULLYING PREVENTION PROGRAMS

13. Burger, C., Strohmeier, D., Stefanek, E., Schiller E. M., & Spiel, C.
(2011, July). Effects of the Viennese Social Competence Training (ViSC) on teachers’
strategy use for tackling bullying. Poster presented at the 12th European Congress of Psychology (ECP), Istanbul, Turkey.
14. Yanagida, T., Schiller E. M., Strohmeier, D., Stefanek, E., von Eye, A.,
& Spiel, C. (2011, August). Evaluation of the ViSC Social Competence Program
in Austria. Poster presented at the 15th European Conference on Developmental Psychology (ECDP), Bergen, Norway.
15. McArdle, J. J., & Prindle, J. J. (2008). A latent change score analysis of
a randomized clinical trial in reasoning training. Psychology and Aging, 23,
702–719.
16. Burger et al. (2011).
17. Bauman, S., Rigby, K., & Hoppa, K. (2008). US teachers’ and school
councellors’ strategies for handling school bullying incidents. Educational Psychology, 28, 837–856; Rigby, K., & Bauman, S. (2010). How school personnel
tackle cases of bullying: A critical examination. In S. R. Jimerson, S. M.
Swearer, & D. L. Espelage (Eds.), Handbook of bullying in schools: An international perspective (pp. 455–467). New York, NY: Routledge/Taylor & Francis
Group; Strohmeier, D., Sproeber, N., Burger, C., Bauman, S., & Rigby, K.
Teachers’ strategies for tackling bullying cases in schools in Austria and Germany.
18. Spiel et al. (2011).

dagmar strohmeier is professor at the School of Health/Social Sciences
at the University of Applied Sciences Upper Austria, Linz, Austria.
christine hoffmann is a trainer, coach, and member of the ViSC team
based at the University of Vienna and the University of Applied Sciences
Upper Austria.
eva-maria schiller is a research associate at the Institute of Developmental Psychology, University of Muenster, Germany.
elisabeth stefanek is a postdoctoral researcher at the University of
Applied Sciences Upper Austria, Linz, Austria.
christiane spiel is founding professor for Bildung-Psychology and
Evaluation at the University of Vienna and its department head.

new directions for youth development • DOI: 10.1002/yd

